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you namethe problem,and| will showyou astackof claimsthat

educationis to blame,or at leastimplicated.

Oneword is missingfrom thesediscussionsintelligence.Hardly anyonewill admitit, but education's
role in causingor solving any problemcannotbe evaluatedvithout consideringhe underlying
intellectualability of the peoplebeingeducatedTodayandoverthe nexttwo days, will putthecase
for threesimpletruthsaboutthe mediatingrole of intelligencethat shouldoearon theway we think
abouteducatiorandthe nation'sfuture.

Today'ssimpletruth: Half of all childrenarebelow averagean intelligence.We do notlive in Lake
Wobegon.

Our ability to improvethe academiaccomplishmentf students
in the lower half of the distributionof intelligenceis severely
limited. It is a matterof ceilings.Supposea girl in the 99th
percentileof intelligence,correspondindgo anIQ of 135, is
gettinga C in English.She isunderachievingandsomeonavho
sets outo raiseher performancenight be ableto geta
spectacularesult. Now supposéhe boy sittingbehindheris
gettinga D, but his1Q is a bit below 100, atthe 49th percentile.

We canhopeto raisehis grade.But teachinghim more
vocabularywordsor drilling him on thepartsof speechwill not
openup newvistasfor him. It is not within his powerto learnto
follow anexpositionwritten beyonda limited level of
complexity,any morethanlt IS W|th|n my powerto follow a proofin the AmericanJournalof
MathematicsIn both casesthe problemis not that wehavenot beentaught enoughhut that wearenot
smartenough.
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Now takethe girl sitting acrosghe aislewho is gettingan F. She isat the 20th percentileof
intelligence,which meansshehasan IQ of 88. If the gradingis honestjt may not be possibleto do
morethangive heran E for effort. Evenif sheis taught toreadeverybit aswell asherintelligence
permits, shestill will be ableto comprehenanly simplewritten material.lt is a good thingthat she
becomedunctionally literate,andit will havean effecton therangeof jobsshecanhold. But still she
will be confinedto jobsthat requireminimal readingskills. She isjust not smartenoughto do morethan
that.

How aboutraisingintelligencé It would beniceif we knewhow, butwe do not.It hasbeenshownthat
someintensiveinterventiongemporarilyraiselQ scoresoy amountgangingup tosevenor eight points.
Investigatedpsychometricallytheseincreasesrea mix of testeffectsandincreasesn the underlying
generalfactor of intellectualability -- "g." In any case the increasegadeto insignificancewithin a few
yearsaftertheintervention.RichardHerrnsteinand| reviewedthe technicalliteratureon thistopic in
"The Bell Curve"(1994),andstudiessincethenhavetold the samestory.

Thereis no reasorio believethat raisingntelligencesignificantlyand permanentlys a currentpolicy
option,no mattehow muchmoneywe arewilling to spend.Nor canwe look for muchhelpfrom the
Flynn Effect, therisein IQ scoreghat hasbeenobservednternationallyfor severaldecadesOnly a
portion of that riserepresentsinincreasen g, andrecentstudiesindicatethat therise hasstoppedn
advancecdations.

Somesaythat thepublic schools areo awful that theras hugeroomfor improvementn academic
performancgust by improvingeducation.Therearetwo problemswith that position.Thefirst is that the
numbersusedto indict the public schools arenissinga crucial componentFor example,in the 2005
round of the National Assessmendf EducationaProgresfNAEP), 36% of all fourth-graderswere
below the NAEP's"basicachievementscorein reading.t sounddike aterrible record.But we know
from the mathematic®f the normaldistributionthat 36%of fourth-gradersalsohavelQs lower than
95.

WhatIQ is necessaryo give a child areasonablehanceto meetthe NAEP'sbasicachievemenscore
Remarkablyjt appearghat no onéhastried to answerthat questionWe only know for surethat if the
bar for basicachievemenis meaningfullydefined,somesubstantiaproportionof studentswill be
unableto meetit no mattethow well they aretaught. Asit happensthe NAEP'sdefinition of basic
achievemenis saidto be on thetoughside.That substantiaproportionof fourth-graderswho cannot
reasonablybe expectedo meetit couldwell be closeto 36%.

The secondproblemwith the argumenthat educatiortanbe vastly improvedis the falseassumption
that educatoralreadyknow how to educateeveryoneandthat theyjust needto try harder-- the
assumptiorthat promptedNo Child Left Behind.We haveneverknown how to educatesveryoneThe
widely heldimageof a goldenageof Americaneducationwhenteachersrookedno nonsensandall
the childrenlearnedtheir threeRsis a myth. If we confinethe discussiorto childrenin the lower half of
the intelligencedistribution(educationof the gifted is anotherstory), the overalltrendof the 20th
centurywasone of slow, hardwon improvementA detailedreview of this evidenceneverchallenged
with data,wasalsopartof "The Bell Curve."

This is notto saythat Americarnpublic schools canndite improved.Many of them, especiallyn large
cities, aredreadful.But eventhe bestschools undethe bestconditionscannotrepealthe limits on
achievemensetby limits on intelligence.
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* * %

To saythat evera perfecteducationsystemis not goingto makemuchdifferencein the performanceof
childrenin the lower half of the distributionunderstandablgrates But the easyretortsdo notwork. It's
no usecoming up withthe exampleof a child whowasgettingDs in school,met aninspiringteacher,
andwenton tobecomean astrophysicist. Thas anunderachievemerstory, notthe story ofsomeoneat
the 49th percentileof intelligence.lt's no useto cite the differencesn testscoresetweenpublic schools
and privateones-- for studentsn the bottomhalf of the distribution,the differencesarerealbut
modest.It's no useto saythat IQscorescanbe wrong.l amnot talking aboutscoreson specifictests,

but abouta student'sunderlyingintellectualability, g, whetheror not it hasbeenmeasuredvith a test.
And it's no usdo saythat there'swo suchthing asg.

While conceptsuchas"emotionalintelligence"and"multiple intelligences"havetheir usesa century
of psychometricevidencehasbeenaugmenteaverthe lastdecadedy agrowing body of
neuroscientificevidenceLike it or not, g exists,is groundedn the architectureand neuralfunctioning
of the brain,andis the raw materialfor academigerformancelf you do nothavea lot of g whenyou
enterkindergartenyou arenevergoingto havea lot of it. No changen the educationakystemwill
changethat hardfact.

That saysnothingaboutthe quality of thelives that shouldoe opento everyoneacrosghe rangeof
ability. | amamongthe mostemphaticof thosewho think that theimportanceof IQ in living a good life
is vastly overrated My pointis just this: It is truethat manysocialandeconomicproblemsare
disproportionatelyfound amongpeoplewith little educationput the culprit for their educationateficit
is oftenlow intelligence Refusingto cometo grips withthat realityhasproducedooliciesthat havebeen
ineffectualat bestand damagingat worst.

Mpr. Murray is the W.H. Brady Scholar at the American Enterprise Institute. This is the first in a
three-part series, concluding on Thursday.
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